
EIU (Education for International Understanding) is a
concept that has diverse sources and tributaries,
much like a river that begins in the mountains and
flows to the sea or ocean, enriched by innumerable
ideas, perspectives and practices along its journ e y .
H o w e v e r, unlike a river in one community or
nation, this is a river that flows across the world
encompassing the breadth and depth of
civilizations, peoples and mother Earth.

Although by designation EIU appears to have a
“ m o d e rn genealogy,” it is vital to recognize and to
s e a rch for its roots in the ancient wisdoms of all
civilizations, especially through the values and
principles of well-being, dignity and good or
virtuous relationships between and among all
peoples, communities and societies. 

EIU has been catalyzed and developed by
multiple individuals, organizations, agencies and
movements, including educators, re s e a rc h e r s ,
national/multilateral organizations (e.g. UN
agencies), NGOs, people’s organizations (POs) and
other civil society movements and advocates.  EIU
is simultaneously practiced in all modes of
education (formal, non-formal and informal),  but a
challenge is to attain synergy across all the modes
for optimal outcomes and sustainability.

F i g u re 1 presents a schematic
overview of many of the sourc e s
and tributaries that have helped or
continued to nurture and sustain
the “river” of EIU.

The ending of the colonial
era and formation of a world
system of nation states was
accompanied by what initially
was a fairly narrow perspective
on the idea of “intern a t i o n a l
understanding,” i.e., pro m o t i n g
better understanding and
relationships between/among
nations and cultures.  Especially in
tertiary education institutions, a field called
“ i n t e rnational education” was expanded to
p romote learning and re s e a rch on issues of
i n t e rnational understanding and intern a t i o n a l
relations.  This perspective on EIU, however, was
often limited by Euro-centric assumptions and
i n t e r p retations of what constitutes “good”
i n t e rnational relationships and “pro g ress” within
societies. It tended to leave unexamined the
structural inequities of power which ensure the
dominance of industrialized countries (now re f e r re d
to as the North) in the international economic and
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ince its establishment nearly two years ago, APCEIU has
been “learning on the job” through the implementation

of various programs and activities.  One of the most
important of these has been our training workshops on EIU
(education for a culture of peace) for school teachers and
administrators, both in Korea and in the broader Asia-Pacific
re g i o n .

The problem we immediately faced was the lack of
teacher training materials reflecting the realities and meeting
the practical needs of teachers in our region.  Such materials
obviously are basic to the development of EIU curricula in
the schools.

We started by producing several experimental Kore a n -
language textbooks on EIU, which are being used by
teachers of “EIU” (now an optional course) and by some
social science teachers in Korean schools.  More re c e n t l y ,
this past July, APCEIU set in motion the process to develop
and publish a teacher-training manual on “education toward
a culture of peace” for the Asia-Pacific re g i o n .

Ten experienced educators joined us in Suva, Fiji, just
prior to our Pacific Region Teacher Training Workshop, for
two intensive days of discussion on EIU concepts:  values
and principles, themes and issues, and EIU in the Asia-
Pacific context.  They reported their experiences and ideas
on approaches to EIU, shared stories of success, and raised
questions and problems.  They struggled to understand

each other clearly across the boundaries of their diff e re n t
national, cultural, educational and experiential backgro u n d s .
Mainly, they put their heads and hearts together to work out
a “draft basic framework for a teacher training manual on
EIU toward a culture of peace in the Asia-Pacific re g i o n . ”
This draft will be polished through further consultations, but
in summary, it consists of the following concepts and
m e t h o d o l o g y :

1 ) Holistic coverage of the six main themes that were the
focus of the Fiji Teacher Training Workshop (see article
on p. 22):
a) Dismantling the culture of war (militarization, dire c t

v i o l e n c e )
b) Living with compassion and justice (countering

structural violence)
c) Promoting human rights (including indigenous rights)
d) Cultural respect, reconciliation and solidarity
e) Living in harmony with the earth (environmental care )
f) Cultivating inner peace

2 ) A holistic pedagogy that is participatory, dialogical,
p romotes critical thinking, is empowering, encourages
values formation, and is grounded on participants’ own
life experiences as they grapple with concrete issues.

3 ) Diversity of writers/contexts (re p resentative of all the
Asia-Pacific sub-regions), suitability for primary,
secondary and tertiary levels, and relevance for diverse
subject are a s .

APCEIU is receiving recommendations of experienced
educators to write the modules for the manual (a total of 3
modules on each of the above themes).  The draft modules
will be checked, revised and edited; and we hope to
publish the manual by next spring, so it can be field tested
at the 2003 Teacher Training Wo r k s h o p .

--Marion Kim

S

Peace educators Dr. Jennie Teasdale and Dr. Konai Thaman
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questioning and eliminating ethnocentrism and
p rejudice in textbooks and history teaching, a task
that remains to be completed in many countries.
Another was inspired by the vision of Maria
Montessori, who emphasized non-competitive
p rocesses and pedagogies of educating. 

H o w e v e r, the major impetus for EIU after the
World Wars era came from the “peace movements”
that campaigned for the abolition of war and
militarized violence. Catalyzed by the horrific
consequences of the A-bombing of Hiroshima and
Nagasaki, these developed into mass movements
for nuclear disarmament that resonated especially in
North societies. The anti-Vietnam War protest was
an extension of disarmament advocacy focusing on
one regional Cold Wa r- i n s p i red conflict.  

Over the decades, this disarmament and
demilitarization dimension of EIU has continued to
expand and deepen, including campaigns to
dismantle the arms trade and strengthen tre a t i e s
and related mechanisms for non-proliferation of
weapons of mass destruction. Where arm e d
conflicts already exist, education and mobilizing for
peaceful settlements of those conflicts has become
a vital component of EIU. In post-September 11th
times, EIU has been challenged to explain why
responses, official and personal, need to transcend
the logic of violence and counter-violence, of
h a t red and vengeance. EIU here needs to educate
about the root causes of terrorism in all its form s
and levels, and work to transform local and global
relationships and structures based on principles of
nonviolence, justice, reconciliation and a dialogue
of civilizations. 

The Universal Declaration on Human Rights and
successive human rights conventions and tre a t i e s
has also given a powerful impetus to the
development of human rights education.  More
than 50 years of conceptualizing and practice
worldwide has solidly established this perspective
within EIU, especially as reflected in the struggles of
m a rginalized groups among the poor, women,
c h i l d ren and indigenous peoples.  As successive
“generations” of human rights receive the attention
of advocates, EIU through human rights education
necessarily becomes ever more inclusive and
challenging, given the tensions in applying those
rights in increasingly multi-cultural and poly-social
contexts. 

Beginning in the 60s, when so-called
“ i n t e rnational development decades” were re v e a l i n g
major problems in the paradigms and strategies of

m o d e rnization (now re f e r red to as globalization)--
for example, growing poverty and hunger,
widening rich-poor gaps--NGOs focusing on aid
and development took EIU in the direction of
“development education.”  They sought to raise the
critical awareness especially of North citizens on
i n t e rnational inequalities and the role of North
states and agencies (e.g. TNCs) in promoting such
South marginalization.  In South contexts, a parallel
education for critical empowerment or
conscientization, often called popular education,
has been crucial in catalyzing the urban and rural
p o o r, women, children and indigenous peoples to
speak out for just and sustainable people-centre d
d e v e l o p m e n t .

In many North societies that became culturally
diverse through migration, the 70s and after
witnessed a concern in those countries for
multiculturalism and multicultural education.  Later,
in response to what was criticized as a superf i c i a l
a p p roach to multiculturalism and multicultural

political systems. This limitation still generally
applies today in international education pro g r a m s
in many North universities, albeit initiatives like are a
studies, foreign language learning, and study
a b road can contribute to a certain level of cro s s -

cultural and international understanding. 
E a r l i e r, the advent of the World Wars also saw

the emergence of concern among nation-state
leaders and citizens over the scourge of war and
militarization. One specific strand of EIU focused on
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understand the root causes of conflicts and to
p romote long-term sustainable resolution of
conflicts.  Rather than seeking to “create” a new
field of study, re s e a rch and teaching identified as
“EIU,” it is more constructive to build on the various
dimensions’ theorizing and practice, and to catalyze
dialogue and sharing to build a principled
consensus on EIU.  A holistic framework for EIU
needs to include: dismantling the culture of war;
living with compassion and justice; pro m o t i n g
human rights; living in harmony with the earth;
cultivating dialogue, respect and reconciliation; and
building inner peace.  While one or more of these
themes of peace building may be less urgent in any
one context or society, the increasingly complex
and “inter-dependent” realities of  all nations
suggest that a holistic, multi-dimensional vision of
EIU can be posed as a normative and critical
universal principle. In this re g a rd, it is also crucial to
be attentive to and inclusive of the multiplicity of
voices within a society or nation, since particular
EIU spokespersons or practitioners may not re f l e c t
an authentic plurality of values, visions and
practices.  

b) Spiraling interdependence of EIU

dimensions:  A lot of work and challenges re m a i n
in opening up the “barriers” between and among
the dimensions.  The people’s summits have shown
the value of recognizing and re s p e c t i n g
i n t e rdependencies that spiral to enrich each other’s
continuing work and foci. Advocates of a holistic
paradigm of EIU necessarily seek to create spaces
for mutual learning among disarmament educators,
educators for local/global justice, human rights
educators, environmental educators, multicultural/
anti-racist educators, and educators for inner peace.
No one can be the same after such sharing;
everyone becomes more holistic.  There is then
g reater solidarity for more empowere d
t r a n s f o rmation. But at the same time, critical and
sustained dialogue is vital to transcend tensions and
at times contrary perspectives. 

c) Deconstructing paradigms: It is equally
essential to engage in a process of critical
deconstruction of paradigms underpinning each
other’s “education.”  All terms such as peace,
i n t e rnational understanding, human rights, en-
v i ronmentalism, multiculturalism and development
a re underpinned by paradigmatic assumptions,
explanations and concomitant strategies.  In EIU,
l e a rners and teachers need to be mindful of  the
social, political, economic and cultural contexts,

values and interests that shape each of our
conceptions of those terms.  

d) EIU needs to be consciously underpinned

by key pedagogical principles of holism,

dialogue, critical empowerment, and values

f o rm a t i o n (see Figure 2).  How EIU is practiced is
as crucial as issues of what and why.  Holism
extends EIU across all sectors of life and sees all
issues and themes of peacelessness as inter-
connected and inter-dependent.  Dialogue
p romotes horizontal, participatory and equitable
modes of communication, teaching and learn i n g .
Critical empowerment enables learners to move
their hearts, minds and spirits to act for personal
and social transformation.  Values formation is
embedded in EIU and aff i rms that all learn i n g
p rocesses inherently contain values that must
t h e re f o re be nurtured and practised. 

e) Universalism-specificity tension: E I U
needs to recognize the tension in acknowledging
the universalism as well as the “specificity” of
context.  This is seen in various UN-re l a t e d
documents and statements, especially in the human
rights field. A challenge for EIU conceptualization is
to arrive at a dialogical vision of universalism as
opposed to one where the more
p o w e rful/vocal/etc. over- d e t e rmines the shape of
the “universal.”  The advent of the peoples’
summits now regularly seen alongside off i c i a l
meetings of the WTO, G8, IMF, World Bank and
UN agencies demonstrates how a critical and
participatory vision of universal values, rights and
concepts such as sustainability or just development,
or indeed of EIU, can be attained.  

The flow of the “river” of EIU from the
mountains to the sea may not always be a smooth
j o u rney; it will encounter rapids, floods or other
obstacles along the way.  But if all educators for
EIU can humbly offer their “tributaries” of visions,
ideas, knowledge, practices and hopeful struggles,
the river will be a much richer source of visioning
and praxis towards the goal of building peaceful
selves, communities, societies and world.  

education (sometimes labeled “the 4 Ds - dre s s ,
dance, diet and dialect”), the movement called anti-
racist education became active. EIU there f o re needs
to promote a critical multiculturalism that pro m o t e s
deep respect and understanding of cultures and
civilizations, while also challenging structures and
attitudes of discrimination.  

The expanding women’s movement challenging
p a t r i a rchy worldwide also meant that EIU needed
to integrate core issues and strategies of gender
equity and non-sexist education. This has happened
in formal educational systems as well as in wider
development and human rights contexts.  But given
the dominance of patriarchal social and cultural
s t r u c t u res and relationships in many regions, this
strand of EIU clearly remains a challenging task.

With the rapid growth of enviro n m e n t a l
consciousness and activism in the 70s, it is not
surprising that EIU now needed also to pro m o t e
e n v i ronmental care and “sustainable development”
o r, as critical EIU advocates would pre f e r,
“sustainability.” While the UN Rio summit on
e n v i ronment and development in 1992 helped to
publicly confirm the ecological crisis facing
humanity and planet Earth, the re c o rd over the past
decade shows there is still much to do to pro m o t e
sustainability, especially within the powerf u l
paradigm of globalization from above.  

By the 70s, educators for “peace” were
p romoting a concept of peace that clearly could not
be limited to the absence of war.  Rather, a holistic
view of peace meant that all forms of violence
(physical, social, cultural, economic, political,
psychological, structural) had to be fully
c o n s i d e red.  Peace was also to be promoted in its
inner as well as outer dimensions.  Thus IU also
could not be the earlier narrow approach to
relations between countries or cultures.  The
i n t e rnational in IU also meant the “local,” i.e.,
domestic issues and problems of peacelessness.
Nor was the “nation state” or “country” the only
unit for analysis. Communities, peoples, agencies,
o rganizations, and even mother or planet earth
constituted essential contexts for global/local
understanding.  This holistic view of peace
education overlaps with what is sometimes called
global education, or world studies.

Indeed, when UNESCO in 1974 issued its well-
known Recommendation related to IU, it was called
the Recommendation on International Under-
standing, Cooperation and Peace, and Education
Relating to Human Rights and Fundamental

F reedoms.  Thus here IU is clearly linked to peace,
human rights, etc.  In 1995, UNESCO followed up
on the 1974 Recommendation by dropping IU fro m
the title of its Declaration and Integrated
Framework of Action on Education for Peace,
Human Rights & Democracy.

UN agencies such as UNESCO have taken
leadership in orienting member states and the
global community to educate for a bro a d ,
encompassing vision of a Culture of Peace--2000
was the International Year for a Culture of Peace,
and 2001-2010 is the International Decade for a
C u l t u re of Peace & Nonviolence for the Children of
the World.  Various other UNESCO programs (e.g.
the Associated Schools Project, other youth
initiatives, education for tolerance, contribution of
religions to the culture of peace, Dialogue among
Civilizations) likewise focus on this theme.  

Other UN-related sources of visioning and
policies relevant to the development of EIU include
the Report to UNESCO of the Intern a t i o n a l
Commission on Education for the Tw e n t y - F i r s t
Century emphasizing the four pillars of education
( l e a rning to know, to do, to live together and to
be); the Report of the World Commission on
C u l t u re and Development, which seeks to draw on
the creative diversity present in the world for a new
global ethics of peace, human rights and
democracy; and the proceedings of the various
I n t e rnational Conferences on Education that
similarly advocate education for cultural diversity,
respect for human rights, non-discrimination and
non-violent conflict resolution. 

Meanwhile, the vigorous growth of civil society
worldwide, with NGOs and POs struggling to
p romote justice, nonviolent transform a t i o n s ,
sustainability, intercultural respect, human rights
and democracy, has provided much energy and
s y n e rgy for a holistic paradigm of EIU.  Witness the
impetus of people’s summits on the enviro n m e n t ,
development, human rights, women and
indigenous peoples, presenting regular and
inspiring challenges to globalization-fro m - a b o v e ;
the Hague Appeal for Peace; the Porto Alegre
World Social Forum; and the continuous
development of innumerable NGOs and grassro o t s
g ro u p s .

a) Multidimensionality and holism: EIU is
necessarily multidimensional and complex. A
holistic perspective on EIU is essential to fully
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religions to the culture of peace, Dialogue among
Civilizations) likewise focus on this theme.  

Other UN-related sources of visioning and
policies relevant to the development of EIU include
the Report to UNESCO of the Intern a t i o n a l
Commission on Education for the Tw e n t y - F i r s t
Century emphasizing the four pillars of education
( l e a rning to know, to do, to live together and to
be); the Report of the World Commission on
C u l t u re and Development, which seeks to draw on
the creative diversity present in the world for a new
global ethics of peace, human rights and
democracy; and the proceedings of the various
I n t e rnational Conferences on Education that
similarly advocate education for cultural diversity,
respect for human rights, non-discrimination and
non-violent conflict resolution. 

Meanwhile, the vigorous growth of civil society
worldwide, with NGOs and POs struggling to
p romote justice, nonviolent transform a t i o n s ,
sustainability, intercultural respect, human rights
and democracy, has provided much energy and
s y n e rgy for a holistic paradigm of EIU.  Witness the
impetus of people’s summits on the enviro n m e n t ,
development, human rights, women and
indigenous peoples, presenting regular and
inspiring challenges to globalization-fro m - a b o v e ;
the Hague Appeal for Peace; the Porto Alegre
World Social Forum; and the continuous
development of innumerable NGOs and grassro o t s
g ro u p s .

a) Multidimensionality and holism: EIU is
necessarily multidimensional and complex. A
holistic perspective on EIU is essential to fully


